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Introduction

This policy outlines the teaching, organisation and management of History taught and learnt at St Mary's CE
School, Kirkby Lonsdale.

The policy has been drawn up as a result of staff discussion and its implementation is the responsibility
of all teaching staff. The responsibility for monitoring and review rests with the history subject leader:

Rachel Armold.

The main purposes of this policy are:

e To establish an entitlement for all pupils.
e To establish expectations for teachers of this subject.
e To promote continuity and coherence across the school.

Theological Context and School Vision

At St Mary's CE School, our History curriculum is not just a study of the past, but a vital springboard for moral
and ethical reflection in the present. It serves as an active vehicle for delivering our Christian Vision , ensuring
that historical enquiry helps children understand how to live out their values in modern society. We want all of
our children to flourish by being inspired by history and having a good understanding of the past so that they
can make sense of the present and future. Shifting the historical focus from mere dates and monarchs to
purposeful human action , our curriculum encourages pupils to reflect on how communities survive, interact, and



build a better life for all.

Aims and objectives

The aim of History teaching here at St Mary's is to stimulate the children’s interest and understanding
about the life of people who lived in the past. We teach children a sense of chronology, and through this
they develop a sense of identity, and a cultural understanding based on their historical heritage. Thus,
they learn to value their own and other people's cultures in modern multicultural Britain and, by
considering how people lived in the past, they are better able to make their own life choices today.

In our school, history makes a significant contribution to citizenship education by teaching about the manner in
which Britain developed as a democratic society. We explicitly connect this development to the concept of
justice, exploring how systems of law, organized governance, and rights help a community to stop just surviving
and start 'living life in all its fullness’ . We teach children to understand how events in the past have influenced our
lives today ; we also teach them to investigate these past events and, by doing so, to develop the skills of enquiry,

analysis, interpretation and problem-solving.

The objectives of teaching history in our school are:

To arouse interest in the past and stimulate children’s curiosity into finding out more;

To develop knowledge and understanding of how people lived in other times and how those times
were different from today;

To enable children to know about significant events in British history, and to appreciate how things
have changed over time;

To develop a sense of chronology;

To encourage thinking about cause and effect, and how the past influences the present to experience
a range of representations of the past;

To develop the ability to communicate historical knowledge in a variety of forms;

To understand how Britain is part of a wider European culture, and to study aspects of European
history;

To have some knowledge and understanding of historical development in the wider world; to help

children understand society and their place within it, so that they develop a sense of their citizenship
and cultural heritage;

To ensure historical study represents diverse voices, cultures, and perspectives—including the history
of women, ethnic minorities, disabled individuals, and varied social classes—reflecting the diversity of
modern Britain and global history;

To develop in children the skills of enquiry, investigation, analysis, evaluation and presentation.

To explore how societies Flourishing Together (FT) rely on community, justice, the growth of rights,
and infrastructure that serves the entire population rather than a privileged few.

To highlight Serving and Supporting Others (SSO) by moving beyond political or military figures to
look at the altruism, generosity, and courage of social reformers, philanthropists, and everyday heroes.
To develop a sense of Care and Responsibility (CRW) to the world by investigating how past
civilizations interacted with their environments, considering both the sustainable methods of resource
management and the negative consequences of industrial progress (e.g, pollution and exploitation).

Teaching and learning style

History teaching focuses on enabling children to think as historians. We place an emphasis on examining
historical artefacts and sources, and give children the opportunity to visit sites of historical significance.



We encourage visitors to come into the school and talk about their experiences of events in the past.
We recognise and value the importance of stories in history teaching, and we regard this as an important
way of stimulating interest in the past. We focus on helping children understand that historical events
can be interpreted in different ways, and that they should always ask searching questions (e.g. How do
we know?’) about information they are given.

We recognise that in all classes children have a wide range of ability in history, and we seek to provide
suitable learning opportunities for all children.

Adaptive Teaching and Inclusion

At St Mary's, we hold high expectations for all pupils, including those with Special Educational Needs and
Disabilities (SEND), English as an Additional Language (EAL), and disadvantaged backgrounds. We do not narrow
the curriculum or lower expectations for SEND pupils; instead, we adapt our teaching so that all children can
access core historical knowledge, vocabulary, and sources.

Teachers achieve inclusion in history through targeted adaptive teaching techniques, including:

e Scaffolding: Utilizing visual support, structured writing frames, word banks with visual cues, graphic
organisers, and timeline templates to support working memory and writing.

e Explicit Vocabulary & Dual Coding: Pre-teaching Tier 2 and Tier 3 specialist vocabulary using dual
coding (pairing images with terms) alongside verbal review.

e Accessible Historical Sources: Adapting complex sources by providing transcribed, chunked, or
enlarged text, audio recordings, and multi-sensory physical artefacts.

e Flexible Grouping: Grouping children flexibly so SEND pupils benefit from peer modelling,
complemented by targeted teacher and teaching assistant support.

e Assistive Technology: Incorporating text-to-speech, speech-to-text, or digital timeline software to
lower barriers to recorded output.

Emphasis is placed on the development of skills and a historical perspective alongside factual knowledge.
A variety of teaching approaches are used:

e Teacher presentations, role play, drama, storytelling.

e Question and answer sessions, discussions and debates.

e Individual and group research.

e Investigating artefacts and sources of evidence.

e Fieldwork, and visits to museums and sites of historic interest.
e Drama groups and guest speakers.

e  Trips and residential links.

Spiritual Reflection Framework: To deepen historical enquiry, teachers structure learning using a three -tiered
spiritual reflection framework:

e  Windows: Pupils learn about the diverse, complex, and sometimes challenging events of the wider
world and its past.

e Mirrors: Pupils reflect deeply on historical narratives, considering questions of fairness, empathy, and
the internal moral choices made by people in past societies.

e Doors: Pupils respond and react to what they have learned, transforming their understanding of
historical actions into a framework for contemporary responsibility and future ethical behavior.



We don't learn from the past we learn from reflecting on the past

Promoting key skills through history

Through our teaching of history, we provide opportunities for pupils to develop the key skills of:

Communication, through reading and responding to a range of sources of information, when planning
and carrying out historical enquiries, through taking part in discussions, and presenting findings in a
variety of ways.

Application of number, when using dates to calculate the length of time between events, or the
average lifespan of people living in the local area from headstones, and through carrying out
calculations from databases as part of historical enquiries into trends and developments.

Co-operation, through planning and carrying out historical enquiries that are classroom based or take
place on a visit to a museum, gallery or site.

Improving their own learning and performance, through reviewing their work at regular intervals,
setting targets for improvement and assessing their achievement.

Problem-solving and Ethical Judgement, through finding out about the past by investigating a specific
question or issue , deciding what information they need, and evaluating actions driven by altruism or
community sacrifice versus actions that caused systemic injustice.

Thinking skills, through processing and evaluating historical information, describing and explaining
events and actions , and using the past as a model to contemplate our global, social, and environmental
responsibilities today.

Promoting key vocabulary through History

Through our teaching of history, we provide opportunities for pupils to develop the key vocabulary by:

Kinesthetically and verbally reviewing tier 3 specialist vocabulary in all lessons
Displaying vocabulary in books and the school environment

Encouraging a rich use of vocabulary in learning

Promoting stories and texts linked to historical events

History Curriculum Planning

We use the National Curriculum (2014) as the basis for our planning in history, building on the EYFS Curriculum.
We use valid, open-ended Enquiry Questions to focus the children's learning, build independence, and avoid
presentism or superficial judgments. Our curriculum map consciously links these historical enquiries to our
Christian Vision threads:

EYFS & KS1: Enquiries examine changes within living memory (e.g, how technological changes have
helped children flourish today compared to the past) , or look at significant events beyond living memory
through a lens of collective responsibility (e.g. how the disaster of the Great Fire of London led to
responsible regulations to care for future citizens).

Lower KS2 (Y3/Y4): Enquiries cover early resource management (e.g, contrasting Stone Age resource
use with modern responsibility) and democratic legacies (e.g. Greek philosophy and democracy as tools
to help communities govern and pursue wisdom).

Upper KS2 (Y5/Y6): Enquiries tackle justice, leadership, and ethical duty in depth. This includes
exploring how Alfred the Great established systems of law to bring stability out of chaos , analyzing
leadership as an act of ultimate service (e.g, Shackleton) , and exploring the Victorian industrial age to
trace the historical origins of modern environmental and social responsibility.



Diversity and Representation in Curriculum Design

Our curriculum enquiries are intentionally designed to be inclusive and representative. Teachers ensure that
schemes of work incorporate diverse historical narratives, avoiding single-perspective histories. Learning
sequences actively explore the contributions and experiences of diverse ethnic groups, female historical figures,
disabled individuals, and working - class communities both nationally and globally.

Responding to pupils” diverse learning needs — Challenge and Support

At our school we teach history to all children, whatever their ability and individual need. This is in
accordance with the school's curriculum policy of providing a broad, challenging and balanced education
to all children. Through our history teaching we provide learning opportunities that enable all pupils to
make good progress and recall information. We strive hard to meet the needs of those pupils with special
educational needs, those with disabilities, those with special abilities and talents, new arrivals and those
learning English as an additional language, pupils who are economically disadvantaged and other
identified groups and we take all reasonable steps to achieve this.

Teachers' planning will set high expectations and provide opportunities for all pupils to achieve, so that
everyone can take part in lessons fully and effectively. Teachers will take specific action to respond to
pupils’ diverse needs by:

e Setting high ambitions for all learners while removing cognitive barriers through adaptive scaffolding
rather than reducing curriculum content.

e Integrating multi-sensory strategies (artefacts, audio, visual dual-coding, role play, and visits) to
ensure accessibility for pupils with varied learning needs.

e Collaborating with the SENDCO and support staff to align history teaching with individual EHCP targets
and SEND support plans.

Health and safety

We enable all pupils to have access to the full range of activities involved in learning history. Where
children are to participate in activities outside the classroom, teachers should be aware of health and
safety issues. Risk assessments are undertaken prior to activities, to ensure that they are safe and
appropriate for all pupils. Before undertaking a field trip, teachers are encouraged to visit the proposed
area of study and fill in a risk assessment form Via the Kym Allen Health and Safety Website. The
Educational Visits Lead is Duncan Bromley.

Child protection

We seek to safeguard children and young people by:

e valuing them, listening to them and respecting them;
e adopting child protection guidelines through procedures and a code of conduct for staff and



volunteers;
e recruiting staff and volunteers safely, ensuring all necessary checks are made;

e sharing information about child protection and good practice with children, parents, staff and
volunteers;

e sharing information about concerns, with agencies who need to know, and involving parents and
children appropriately;

e providing effective management for staff and volunteers through supervision, support and training.

Assessment for learning and assessment of learning

The knowledge, skills and understanding in the programmes of study identify the aspects of history in
which pupils make progress:

e Chronological understanding.
e Knowledge and interpretation of events, people, changes in the past.
e Historical enquiry.

Children demonstrate their ability in history in a variety of different ways. Teachers will assess children’s
work by making informal judgments during lessons. On completion of a piece of work, the teacher
assesses the work and uses this information to plan for future learning. Written or verbal feedback is
given to the child to help guide his or her progress. Children are also encouraged to assess their own
learning and make judgments about how they can move their learning forward.

At the end of a whole unit of work, the teacher makes a summary judgement about the work produced.
Teachers indicate the children who have met, have not met or have exceeded age-related expectations
for that historical focus. We use this teacher assessment as a basis for assessing the progress of the
child, and we pass this information on to the next teacher at the end of the year.

For pupils with significant SEND or those working below age-related expectations, assessment focuses
on small-step progress in core historical skils (e.g., chronological sequencing, identifying artefacts, or
verbal explanation) and achievement against individual EHCP /SEND targets. Assessment methods are
adapted (e.g, assessing verbal explanations, practical tasks, or visual matching) to ensure written output
barriers do not obscure historical understanding.

Resources

We make every effort to ensure that artefacts and books are available to support all units of work. We
encourage the use of artefacts, visitors, visits and a varied range of non-fiction and fiction texts to
support learning.

Monitoring and review

Role of the subject leader
It is the responsibility of the history subject leader:
e to develop, implement and review an action plan for history; to monitor history throughout the school;

e to encourage staff to provide effective learning opportunities for all pupils;
e to develop valid activities, appropriate for children at different stages of development, which enable



pupils to progress in the subject.

Monitoring of the standards of children's work and of the quality of teaching in history is the
responsibility of the history subject leader. The work of the subject leader also involves supporting
colleagues in their teaching, being informed about current developments in the subject, and providing a
strategic lead and direction for the subject in the school.



